
SCORING MANUAL 

 

 This manual gives instructions on how to score the five measures administered 

during the child social information processing interview.  Most of the scoring can be 

done on the spot once the interviewer is familiar with the various scoring categories.  It is 

therefore essential that child interviewers understand the scoring procedures before they 

conduct the child interview. 

TTHTM 

 This measure does not really need to be “scored.”  The child’s responses need to 

be written on the lines provided in the margins of the measure. 

HIWC 

 The two questions asked in this measure should be scored on the spot by the 

interviewer to ensure that enough information is obtained from the child in order to give 

an appropriate score.  The first question, “Why did this happen?”, is scored as either a 

non-hostile attribution (1) or a hostile attribution (2).  If the child suggests in any way 

that the other person did what he/she did in order to be mean or that the other person did 

it on purpose the response is coded as 2, hostile.  Anything else is coded as a 1, non-

hostile.  After prompting, if the interviewer is still unsure from the child’s response what 

the attribution is, he/she can ask the child directly “Was the other kid being mean or not 

being mean?”  If the interviewer does this, he/she needs to be sure to offer both options to 

the child; it is not appropriate to ask simply “Was the other child being mean?”, he/she 

needs to ask “Was the other kid being mean or not being mean?” 



 Question (b) asks the child what he/she would do in the situation.  The child’s 

response is coded in terms of how aggressive it is.  The 0 – 5 scale used to code the 

question should be thought of as a scale of increasing aggression with 0 being the least 

aggressive and 5 being the most aggressive.  The definitions for these categories are as 

follows: 

0 – Responses such as “I don’t know” and any other responses which do not fit in any of 

the other scoring categories. 

 

1 – Responses in which the child would not do anything to the provocateur.  Ex. “I 

wouldn’t do anything,” “I’d clean off my shirt,” “I’d play somewhere else.”  Any 

response the child gives that is not directed toward the other child in the story is scored as 

1. 

 

2 – Responses in which the child suggests making a comment to the other child or asking 

a question, but does not ask the other child to do something specific.  Ex. “I’d ask him 

why he did it,” “I’d ask them again,” “I’d say ‘I didn’t like that.’” 

 

3 – Responses that request or demand that the other child do something specific are 

scored as a 3.  Ex. “Stop that,” “Don’t do that again,” “Listen to me.”  Also included are 

suggestions that the child would ask an adult to intervene on his/her behalf, not punish 

the other child (see category 4).  Ex. “I’d ask my mom to get them to let me play.” 

 



4 – This category is for threats and responses where the child suggests seeking out an 

adult who would punish the provocateur.  Ex. Of threats: “You better let me play.”  “You 

better not do that again!”  Ex. Of adult punish: “I’d tell my mom to spank him,” “I’d tell 

the teacher to make him stay after school,” “I’d tell her mommy to not give her dessert.”  

If the child simply says “I’d tell my mom” it is NOT scoreable as a 4.  The interviewer 

needs to prompt “What would you want your mommy to do?” to discover if the child 

wants the adult to punish the other child in some way.  If the child does not suggest that 

the adult punish the provocateur, the response is scored as a 1. 

 

5 – Responses that include direct physical or verbal aggressive retaliation toward the 

other kid.  Ex. “I’d punch him,” “I’d call him a jerk,” “I’d spill her coke,” “I wouldn’t be 

his friend anymore.” 

 If the child’s response contains a combination of the above categories, score the 

response as the higher of the categories.  For example if a child says, “I’d call her a bad 

name and tell her to stop it” score the response as a 5.  If you are not sure which category 

a response falls in due to a lack of information (ex. “I’d be mad), prompt the child until 

you can score the response.  “What do you mean by that?” or in this case “What would 

you do?” are good general prompts to get more information. 

 For part (b) if the child tells you that he/she would turn to an adult for some type 

of intervention, but it is not clear what specifically the intervention would be, the 

interviewer needs to ask the child, “What would you want the teacher to do?”  Without 

this information the response is not scoreable and so it is imperative to prompt the child 

for this specific information. 



 

Social Problem Solving 

 The Social Problem Solving (SPS) Measure consists of eight stories.  For each 

story, subjects can give up to six solutions to the specified problem.  Each response is 

scored on two dimensions yielding a three digit response score.  If the subject generates 

fewer than sex responses, each non-response is coded also.  As a result, after each story, 

each subject should have six response codes; even though many of these might by “no 

response” codes.  If a subject generates more than six responses, only the first six are 

scored. 

 The first component of the response score is whether the response is a novel 

response or whether it is a repetition of another previous response.  Novel responses are 

those given by the child that do not resemble any previous response given for that story.  

Similar responses, those that seem to have a similar theme, are scored as novel responses 

unless they correspond practically word for word with a previous response for that story. 

 An exact, word for word repetition of a previous response is coded as repetitive, 

as well as responses that add no new information over and above a previous response.  

For example if a child gives the responses: “He, do you want to play with me?” and “Do 

you want to play with me?” the second response is to be scored as a repeat.  Novel 

responses receive a 1 as the first digit in the response score; repetitive responses receive a 

2.  If the child gave no response, the first digit is an 8.  If the child gives no responses at 

all to a story, the first response is coded 999. 



 The second component of the response score is the content of the response.  Each 

response is to be coded in one, and only one, of the following 13 mutually exclusive and 

exhaustive categories: 

 88 – no response, comments to interviewer 

 01 – verbal aggression 

 02 – physical aggression 

 03 – inept response 

 04 – asking 

 05 – telling 

 06 – trade/bribe/bargain 

 07 – share/take turns 

 08 – authority-punish 

 09 – general niceness 

 10 – general assertive 

 11 – other 

 12 – irrelevant response 

 13 – authority-intervention 

  (note: new category) 

 

 In coding responses, one should consider separately the child’s goal and the 

strategy employed.  The first question to ask oneself is, “Is the child’s goal relevant to the 

goal implied in the question?”  If the answer is no, the response should be coded as 

irrelevant.  If yes, the interviewer should then consider the strategy employed.  



Statements to the interviewer, such as “He wouldn’t let me play, would he?” should be 

coded 888. 

Category Descriptions: 

verbal aggression (01) – included in this category are verbal attacks, threats, non-physical 

aggression, non-physical retaliation, negative bargaining (e.g. “I won’t play with you if 

you don’t give me that.”), insults, and implied threats (e.g. “You better give that to me.”) 

physical aggression (02) – included in this category is any physical attack on provocateur, 

forcibly removing the object from the provocateur’s possession, and aggression against 

an object (includes instr. aggr.). 

ineffective responses (03) – This category is for responses in which the child attempts to 

obtain the goal but the strategy is unlikely to succeed, is ineffective.  Also included are 

passive responses, such as waiting, crying, hoping, etc. and instances when the child 

alludes to the outcome without a specific plan.  Instances when the child suggests leaving 

the situation in some way, for the provocation stories only, are scored an ineffective. 

asking responses (04) – The suggestion that the child could ask the other child for the 

object.  No distinction is made between asking and asking nicely. 

telling responses (05) – The suggestion that the child could tell the other child what 

he/she wants.  A statement by the child is not coded as 05 unless it alludes specifically to 

a demand to the peer to cause the outcome (other statements might be coded as 03).  Ex. 

“Give me the swing.”  “Let me play.” 

trade/bribe/bargain (06) – Included in this category are sharing that is not prosocial, 

manipulation, and neutral and positive bargaining (e.g., “I’ll give you a ride on my swing 

if you give me a ride on yours.” 



share/take turns (07)* - Mutual, agreeable sharing and trading.  Responses that are more 

prosocial than 06.  *For Story 2 only (make friends) suggesting a mutual activity or some 

form of cooperative play is score 07 (e.g. We’d go to movies together; Let’s play ball.).  

(NOTE: 06 and 07 are similar, but 07 is more prosocial and 06 is more manipulative.) 

authority-punish (08) – an appeal to an authority figure to intervene and punish the other 

child, not for comfort or another type of intervention.  If for comfort, code as 12, 

irrelevant response; if for another form of intervention code as 13 (see definitions for 

these categories). 

general niceness (09) – the child suggests “being nice” as a response, but is not specific 

about how this will help him/her obtain the goal.  Ex. “I would be her friend.” 

general assertive (10) – any response that is relevant and prosocially assertive (“I’d just 

do it.”) that is not specific enough to be coded in one of the other categories.  Also, 

requests for clarification (“Why did you do that?”). 

other (11) – this is a category for relevant responses that don’t fit any of the other 

categories.  Also, using a trick that is nonhostile.  (NOTE: This category should not be 

used frequently.) 

irrelevant responses (12) – any response that does not suggest a solution to the expressed 

goal.  Also, denial of the goal, replacement of the goal, suggestions to leave the situation 

for the peer entry stories only (for the Social Problem Solving measure, NOT the video 

measure), and appeal to authority for comfort. 

authority-intervention (13) – This category is for responses that suggest that the child 

would ask an adult to intervene in the situation to help the child achieve the goal.  This 

does not include adult-punish responses or comfort from an adult responses.  Ex. “I’d ask 



my mom to tell her to let me have the swing.”  “I’d ask my big brother to ask them to let 

me play.” 

 Responses are to be coded in the ineffective, general nice, and general assertive 

categories only when they do not “fit” any of the other, more specific, categories. 

 A response that contains two clearly separate strategies, most commonly joined 

by “or,” should be broken down into two responses and scored separately.  For example: 

“I would tell her to let me play or maybe I’d punch her,” would be broken down into “I 

would tell her to let me play,” (05) and “Maybe I’d punch her” (02) for scoring purposes.  

(Note: Remember, only the first 6 responses are coded.) 

 Responses that contain two different strategies but cannot be separated because 

they would lose meaning, are to be scored as the category that is highest in the following 

hierarchy: 

1. Physical aggression (02) 

2. Verbal aggression (01) 

3. Authority-punish (08) 

4. Authority-intervene (13) 

5. Tell (05) 

6. Ask (04) 

7. Trade/bribe/bargain (06) 

8. Share/take turns (07) 

9. General assertive (10) 

10. General nice (09) 

11. Ineffective (03) 



12. Other (11) 

For example, a response such as “Please let me play before I hit you,” could be scored as 

either ask (04) or verbal aggression (threat) (01).  Verbal aggression is higher on the 

hierarchy so this response would be scored as 01. 

MAMF 

 This measure does not need to be “scored.”  The child’s answer is circled and 

written on the line at the side of the question.  See “Manual for Administering the Child 

Interview” for details. 

 On the SPS questionnaire, six answers are the maximum.  In addition, there is a 

maximum of three redundant replies.  After the child has given the same type of response 

three times, then a prompt may be used to elicit a new response.  For example: 

 

  I would kick her hard.  102 

  I would kick her.  202 

  I would call her a name. 101 

  I would bite her.  102 

  I would slap her.  102 

 

At this point, the child has given the same type of response (102) three times and a 

prompt is needed (“What else could you say or do to…?” or “What’s something different 

you could say or do to…?”). 

 



*IT IS VERY IMPORTANT THAT ALL PROTOCOLS BE CODED ON SITE FOR 

MORE ACCURATE DATA. 

 

 In order to know when to accurately prompt a child’s response, the protocols must 

be coded on site.  This is not only true for the SPS, but it is extremely important for the 

video measures.  If these measures are not coded on site, prompts may be used when not 

needed thus changing the child’s original answer to a different code.  And, replies that 

need prompting for coding are often miscoded due to lack of information. 

 

Video Measure 

 Question one is scored on two dimensions – the amount of relevant cues subjects 

report in their description of what happened and the intention attributed to the 

provocateur.  The categories for the relevance dimension are as follows: 

 

  9 – no response 

  1 – relevant 

  2 – partial 

  3 – none 

Category descriptions: 

relevant – the description given by the subject only contains information included in the 

video story.  It does not include any elaborations on the part of the subject. 

 



partial – the description given by the subject either contains information not included in 

the video story or does not include any mention of the provocation that is part of the 

story. 

 

none – the child states that he/she missed the story or gives a description that only 

includes information that is not on the tape. 

 The second dimension that will be coded for question one is what intention the 

subject spontaneously attributes to the provocateur in the story.  (This is coded without 

reference to question 2 of the video measure.)  The categories for this dimension are as 

follows: 

  9 – no response 

  1 – being mean 

  2 – not being mean 

  3 – it’s hard to tell 

  4 – didn’t know/didn’t mention 

Category descriptions: 

being mean – the subject reports that he/she believes that the provocateur was trying to be 

mean or was being bad (i.e., makes a hostile attribution). 

 

not being mean – the subject reports that he/she believes that the provocateur was not 

being mean, was being nice, or it was an accident (benign attribution). 

 



it’s hard to tell – the subject states that it is hard to tell why the provocateur acted as 

he/she did. 

 

don’t know/didn’t mention – the subject states that he/she doesn’t know why the 

provocateur did what he/she did or the subject doesn’t make any spontaneous mention of 

an intention on the part of the provocateur. 

 If the child makes a spontaneous attribution in question 1, for question 2, a hostile 

attribution (“being mean”) is scored “1” and a benign attribution (“not being mean”) is 

scored 2.  If no attribution is made, the interviewer probes as in Home Interview with 

Child (see pages 7 and 13 of “Manual for Conducting the Child Interview”), and the 

response is scored 1-4 as above (i.e. like the 2nd digit of the score for question 1: 1-being 

mean; 2-not being mean; 3-it’s hard to tell; 4-I don’t know).  Question three is scored by 

using the content codes from the Social Problem Solving scoring.  The only exceptions 

are that the irrelevant category (12) is somewhat different for the video measure, and 

there is an additional scoring category (14).  The irrelevant category (12) is for occasions 

when the child says “I don’t know,” answers in a bizarre fashion, or answers as a 

character other than the child wearing the numbered shirt e.g. as the provocateur.  The 

additional category (14) is for instances when the child states he/she would do nothing.  

Category 14 is also used when the child suggests leaving the situation for the peer entry 

stories only. 

 The same hierarchy is used for multiple strategies occurring in one response as is 

used with the SPS measure.  If more than one response is given, only the first one is 

scored. 



SOCIAL PROBLEM SOLVING QUICK REFERENCE 

First digit: 

response type –  no response, comments to interviewer = 8 

   novel response = 1 

   repetitive response = 2 

Second two digits: 

content code -  no response, comments to interviewer = 88 

   verbal aggression = 01 

   physical aggression = 02 

   inept = 03 (includes leaving for provocation stories) 

   ask = 04 

   tell = 05 

   trade/bribe/bargain = 06 

   share/take turns = 07 

   authority-punish = 08 

   general nice = 09 

   general assertive = 10 

   other = 11 

   irrelevant = 12 (includes leaving for peer entry stories) 

   authority-intervene = 13 

VIDEO MEASURE QUICK REFERENCE 

Question 1 relevancy:  no response = 9 

    relevant = 1 



    partial = 2 

    none = 3 

intention:    no response = 9 

    being mean = 1 

    not being mean = 2 

    it’s hard to tell = 3 

    don’t know/didn’t mention = 4 

Question 3 content codes: no response = 99 

    verbal aggression = 01 

    physical aggression = 02 

    inept = 03 (includes leaving for provocation stories) 

    ask = 04 

    tell = 05 

   trade/bribe/bargain = 06 

    share/take turns = 07 

    authority = 08 

    general nice = 09 

    general assertive = 10 

    other = 11 

    don’t know/irrelevant = 12 

    authority-intervene = 13 

    do nothing (peer entry) = 14 (includes leaving for 

peer entry stories) 



SPS Practice Scoring 

Story 1 – “Swing” 

CODE  RESPONSE 

09 “Would you be my friend?” 

06 “You can read a book with me.” 

07 “As soon as I swing on it, I’ll let you get back on it.” 

12 I would say “Yeah!” 

12 I would say “No!” 

01 “I won’t be your friend.” 

03  “You can ask the teacher if you can do something else.” 

12 The teacher would show you where another swing was. 

03  I think she’d share it. 

07  “I’ll give it back.” 



Story 2 – “Get to be friends.” 

CODE  RESPONSE 

09  Play with her every day. 

06  “I’ll let you borrow my pencils.” 

07  “When I’m on the swing and you want on the swing, I’ll let you on it.” 

03  I would say “Yeah,” and he would be my friend. 

12  I don’t want to be friends with anybody. 

07  “We could play house.” 

07  “We could go to your house and play.” 

07  “You can help me clean up my room.” 

03  I’d be his friend and he’d be my friend. 

09  Play with him. 



Story 3 – “Push out of line.” 

CODE  RESPONSE 

06  “If you let me have my place, I’ll let you play at my house.” 

12  I’d get off his hand and get behind him. 

02 Push him. 

12  “I’m going to stand behind you. 

12  We can go ask my friend if we can play with his beach ball. 

12   “Can I stand behind you?” 

88  He wouldn’t be my friend, would he? 

02  I’d push him.  You know who I can beat up?  A monster. 

10  I’ll have to go in front of someone and try to get my spot. 

02  I’ll have to grab that spot – If she pushes me, I’ll push her out. 



Story 4 – “Bicycle race.” 

CODE  RESPONSE 

06  “I’ll let you get in front of me getting drinks.” 

10  I’d get in their spot, just ride my bike, get in their line. 

07  I could get on Scotty’s bike and I could get on his. 

10 Sneak up behind them. 

12  I don’t like races. 

10  Just get in line. 

06  “Will you let me?  Next time you can go to my house and swim.” 

04  I’d say “Can I race too?” 

12  If he said no or yes, I’ll go home and if I ate something, I wouldn’t give 

 him none. 

02  If she doesn’t let me play, then I’ll hit her. 

05  Go tell her that the teacher said I could play. 



Story 5 – “Taken your turn.” 

CODE  RESPONSE 

06  “I’ll let you have my turn if you let me have your turn.” 

10  Just put my hand out there and do it. 

05  I would say no to him, that he couldn’t have a turn. 

10  I’d do it another time. (meaning go twice/again) 

05  “Let me have your turn.” 

01  “Let me have my turn back or I’ll hit you and tell the teacher.” 

02  I guess I’ll take my game – whose game is it? 

08  “I don’t see Jesus anywhere, but he knows you did it.” 

01  I could ask him if I could hit him if he did it again. 

10  “How come you took my turn?” 



Story 6 – “Playing Tag.” 

CODE  RESPONSE 

06  I could give them my picture. 

10  I’d just play. 

01  “The principal said to let me play or you can’t play.” 

88  What is they asked me?  And if I said no, they wouldn’t let me, would 

they? 

06  Take him to the horses and stuff. 

08  I’ll ask her mom.  P: Spank her and put her in bed. 

05  Tell Kristen’s friends (I want to play), and they would let me play. 

12  “Tracy, that was my turn.  I’m not going to let you play with me for the 

rest of your life.” 

11  Come over for dinner, and I’ll be there and take his place. 

05  “Let me play tag.” 



Story 7 – “Calling names.” 

CODE  RESPONSE 

01  “Stop teasing me before I tell the teacher.” 

  P: To tell him to stop calling me names. 

01  “Stop calling me names before I call you a name.” 

02  I wouldn’t let him play on that bar. 

88  What would you do? 

01  Tell him that I’ll walk away from here. 

03  I’ll walk away and not be her friend. 

05  Say “Stop it.” 

05  “Be quiet, because you are making me nervous.” 

02  Get him to go somewhere else and make fun of somebody else. 

01  I will say “My dog will bark at you if you don’t stop calling me names, 

   and he will bite you.” 



Story 8 – “Kickball.” 

CODE  RESPONSE 

06  “Would you – could I please play kickball with you – I’ll let you play 

   kickball with me.” 

01  “If you don’t let me play kickball, I’ll walk away.” 

01  “Please let me play kickball before I get mad.” 

12  I’d just walk away and wouldn’t let them do nothing at my house. 

88  They wouldn’t let me, I know.  P: Cause they’re mean. 

12  If he doesn’t let me play, I’ll have to go home and stay home. 

12  If she doesn’t let me play, I’ll go home. 

12  If they ask me to play something, I will say no. 



Video Practice Scoring 

(Video version 1) 

Question 1: 

STORY CODE  RESPONSE 

2  14  He broke his thing. 

3  24  No, you can’t play. 

4  14  That other girl knocked it down. 

5  24  He walked in and said “Can I play?” and the two boys said 

no. 

6  24  The girl picks some playdough out of the can. 

8  24  She walked in and said “Can I play with the ball?” and it 

went off and she got it. 

14  14  He blew up a big sac and then he popped it. 

22  34  He said it was an easy thing. 

23  34  I don’t know. 

4  12  She accidentally knocked my game over. 

11  11  That was bad.  They wouldn’t let me play with them. 



Manual for Conducting the Child Interview: Child Development Project 

Janice Brown 

Vanderbilt University 

April 12, 1988 

 The following is a set of instructions on how to administer the various measures 

that comprise the child interview.  As we all know, it is very important to be sure to 

administer the interview in the same way for each child; hence the creation of this 

manual.  During the course of the study many questions will arise that have not been 

anticipated.  When this happens, please give me a call and we will brainstorm a solution 

and pass it on to the other sites. 

 There is some general information about interviewing children at this age that the 

interviewer needs to know before performing the specific procedures.  First of all, this is 

a very long interview for children of this age.  For this reason it is necessary for the 

interviewer to take some time at the beginning of the interview to establish some rapport 

with the child.  The interviewer should take some time to just sit and talk with the child 

for a while.  This does not need to be an enormous amount of time, ten or fifteen minutes 

should do it, but it is important to do because the child will be much more willing to 

cooperate throughout the interview if he/she believes the interviewer is receptive to 

him/her. 

 Because of the length of the interview it is also important for the interviewer to 

take breaks with the child.  Although doing this might actually increase the amount of 

time it takes to complete the interview, it will help to ensure that quality data are obtained 

from the child.  Taking breaks also increases the changes of finishing all 24 video stories.  



The best time to take a break is right before the video measure.  Breaks should be a time 

when the child can relax and have fun doing something else besides being asked a bunch 

of questions.  The interviewer should remain engaged with the child during the break; do 

not simply let the child go off somewhere and play on his/her own for a while.  The 

interviewer should bring some break materials with him/her in case there is a lack of 

materials in the child’s home.  Drawing materials, building toys, cars, anything you have 

access to that children of this age will enjoy are great break activities.  Playing Simon 

Says, hiding things in the room, and hiding something in one of your hands and asking 

the child to find it are all fun things to do, too.  Use your imagination and have fun! 

 Something else to keep in mind is that children of this age will search for cues 

from the interviewer in order to try to discover what the “right” answer is.  Even though 

they are told that there are no right or wrong answers, children will continue to look for 

cues.  It is therefore important for the interviewer to be very conscious of his/her own 

behavior so as not to give any indication to the child, in words, actions, or intonation, that 

he/she has given a good answer or a bad answer.  At the same time, however, the 

interviewer needs to reinforce the child for his/her cooperation.  The solution to this 

“catch-22” is to make neutral responses to the child’s answers, e.g., “OK,”  “All right,” 

and praise the child at intervals for working hard, or listening carefully.  Phrases such as 

“You’re doing such a good job listening to my stories” and “I like how you’re thinking 

about my questions” are examples of ways of praising the child for attending and not for 

particular responses.  The idea is to keep the focus of the praise on the child’s cooperative 

behavior and not on his/her specific answers.  The same is true when using stickers or 



some other form of a tangible reward; let the child know that they are receiving the 

reward for working hard, not for giving the “right” answers. 

 A related point is that the interviewer needs to pay close attention to the child’s 

behavior and responses.  It is quite common for children to give either the last answer 

they heard or the first one they heard when asked to choose from multiple options.  This 

kind of responding is called a response bias.  If the child does not seem to be thinking 

through the questions before answering, or seems to be answering with a response bias, 

prompt the child “Take your time and think really hard before you answer.”  Do this as 

often as necessary to ensure that the child is giving quality answers. 

 In an attempt to avoid biased responding on the part of the child, in some 

instances the options on the response sheet are presented in a counterbalanced order.  It is 

therefore important for the interviewer to read the responses in the order given, even 

though it may sound awkward.  In some cases the response sheets could not be 

constructed to present options in a counterbalanced order because of the confusion it 

would cause in the data analysis.  In these cases the administration instructions ask the 

interviewer to present the options verbally in a counterbalanced order, as you will see as 

you continue to read this manual.  Again, it is important for the interviewer to switch the 

order he/she presents options in order to prevent response biases. 

In general 

 When setting up before the interview it makes it easier if the interviewer and child 

sit at right angles with each other.  Like so: 

 

  |    | 



  |    | 

 interviewer |    |   interviewer 

  |_______         ________| 

     child   child 

     right-handed interviewer     left-handed interviewer 

 

This set-up makes it easier to write and hold pictures at the same time.  It also lets the 

interviewer make eye contact with the child.  If the child is a little fidgety or if his/her 

attention is wandering while you are reading the story or question, it sometimes helps to 

focus the child if you put your arm around the child’s shoulders as you read.  It is also 

helpful if the interviewer memorizes the protocol so he/she does not have to keep his/her 

eyes on the paper to tell the stories. 

 The process needs to be standardized, but at the same time, the interviewer wants 

to get quality responses from the child.  Intonation is important when telling the stories.  

Try to read the stimulus stories with feeling so that the child attends to them; this is, after 

all, the way children of this age are used to hearing stories. 

 At the beginning of each measure it is helpful to the child to “set up” the measure 

for the child.  Describe what you are going to be doing and what you want the child to do.  

Below are examples of possible introductions.  These need not be followed verbatim, 

they are just examples of the kinds of introductions that would be helpful. 

 



 TTHTM – “The first thing we are going to do is listen to some stories.  I want you 

to pretend that these stories are happening to you.  Then I’m going to ask you what would 

happen if you did some different kinds of things in the stories.” 

 

 HIWC – “The next thing we are going to do is to listen to some more stories.  

Again, you are going to pretend that you are in the story.  Then I want you to tell me why 

the other kid in the story did what he/she did and what you would do if this happened to 

you.” 

 

 SPS – “We’re going to listen to some more stories and again you’re going to be in 

all of them.  This time I want you to tell me all the different things you could do or say if 

these things happened to you.” 

 

 Video – “Now we’re going to watch some stories on the TV.  You need to pretend 

that you are the kid wearing the numbered shirt in each of these stories, I’ll show you 

who that is.  After each story, I’m going to ask you to tell me what happened in the story 

and what you would do.” 

 

 After a while during the interview, children who have been on task will start to 

get fidgety, not pay attention, and/or ask off-task questions.  If attempts to re-focus the 

child on the task fail, it will probably be a good idea to take a break.  Finish the measure 

that you are doing (a group of six video stories count as one measure) and then explain to 

the child that he/she has been doing a very good job answering your questions and that it 



is time to take a break.  Explain that you are not finished and that the child needs to be 

ready to listen to some more stories after the break.  A good time to take a break is right 

before the video measure.  Play with the child for ten to fifteen minutes and then 

continue. 

 The parent and child interviewers will go out to the family’s home together.  After 

everyone has been introduced, the child and the child interviewer need to find a room 

where the interview can be conducted (Make sure this room has an electrical outlet for 

the monitor).  While the interviewer is setting up the equipment, he/she can be informally 

chatting with the child about his/her day.  This informal conversation should last until the 

interviewer feels the child is comfortable with the interviewer.  Let the child use the 

bathroom, get a drink, or do whatever h/she needs to do to get set. 

 

 The order of the measures is as follows: 

1) Things That Happen To Me (TTHTM). 

2) The Social Problem Solving (SPS) stories. 

3) The Home Interview With Child (HIWC). 

4) Video 1 – The practice and first six video stories (1 – 6). 

5) Video 2 – The next six video stories (7 – 12). 

6) Video 3 – The next six video stories (13 – 18). 

7) Video 4 – The last six video stories (19 – 24). 

The first thing the interviewer needs to do after he/she has established rapport 

with the child is to read him/her the introduction to the interview.  Record the necessary 

information on the child, such as name, age, sex, ID number, etc. before arriving at the 



family’s home.  When this step has been completed, the interviewer can begin the 

interview. 

 

TTHTM 

 To help the interview go smoothly, it helps if the interviewer has the illustrations 

already in order before he/she arrives at the child’s home.  The best way to organize the 

pictures is in order, face down, from top to bottom. 

 Begin this measure by showing the picture, pointing to the characters; e.g., who 

the child is pretending to be and who the provocateur is, and reading the story.  Read the 

strategy and then each of the outcomes.  Make sure the child listens to both of the 

outcomes before he/she makes a choice.  It is important to read the strategies in a way 

that stresses the differences between them.  For example: “The kid would say ok and 

WOULD let you cut the next time, OR the kid would say ok but would NOT let you cut 

the next time.”  Circle the child’s response and write the number in the right hand margin.  

Repeat this for the next outcome. 

 The interviewer needs to then read question (a), “Have you ever done this?”, and 

circle the child’s answer, yes or no.  For question (b) the interviewer needs to ask “Is 

(strategy) hard or easy for you to do?”  Once the child responds, the interviewer then asks 

if it was very hard or easy or a little hard or easy and circles the appropriate choice: 

HARD! = very hard, hard = a little hard, easy = a little easy, and EASY! = very easy. 

 In order to prevent response sets, the options have been presented in a 

counterbalanced order.  It is important for the interviewer to read the options in the order 

given, even though this might be somewhat awkward at times.  In addition, it is suggested 



that the interviewers randomly switch the order in which they ask if the task was hard or 

easy; sometimes use hard first, and other times use easy first.  The same thing goes for 

the next part; whether if was very _____ or a little _____.  Switch around the order in 

which you present these options. 

 

SPS 

 To begin, show the picture to the child, point to whom the child is pretending to 

be and whom the other child is.  Before reading the accompany story, ask the child to 

point to who he/she is, and who the other kid is as a way of getting the child involved in 

the task.  Ask the question and record verbatim the child’s responses.  If the child does 

not respond, repeat the question.  If the child still does not respond, ask him/her if he/she 

understands what he/she needs to do.  If he/she does not, explain that you would like 

him/her to tell you all the different things he/she can think of that he/she could do if 

someone had the swing and he/she really wanted to ride on that swing.  If the child 

understands, but cannot think of anything, reinforce him/her for trying, and go on to the 

next story. 

 After the child has given a response, use prompt 1 on the response sheet (What’s 

another thing you could do or say so that you could get to play…?).  Use this prompt 

after each response given by the child.  (With repeated use of prompt 1, it’s OK to use a 

shortened version i.e. “What else could you say or do?”).  Some children will need this 

kind of continual prompting and some will not; it will be standard practice to use this 

prompt after each response even though not all children will need it. 



 When the child states that he/she cannot think of any more responses, or just stops 

giving responses, use prompt 2 on the response sheet (Can you think of anything else that 

you could do or say?).  If the child thinks of another response(s) after the second prompt, 

keep prompting him/her with prompt 2 again.  If the child cannot think of any more 

responses after prompt 2, go on to the next story.  The idea behind the prompting is to 

prompt the child one more time after he/she says he/she cannot think of any more 

responses.  The child needs to say that he/she cannot think of anything else two 

consecutive times in response to the prompts before the interviewer can go on to the next 

story. 

 The interviewer needs to be aware of the responses the child is giving.  In some 

cases, some kids will get an idea and try to use it over and over again.  For example, 

some kids will suggest “I’ll give her a _____” and will fill in the blank with different 

things.  We’d rather not get ten responses of this type for the same story.  When a child 

suggests the same idea, with slightly different wording, we decided that the interviewer 

will only accept three of these responses.  After the third response the interviewer will 

prompt “Well, one thing you could do is to give her something, what’s something 

different that you could say or do?”  If the child responds with something different, the 

interviewer will proceed.  If the child responds with another of the same type of response 

the interviewer will not record it and count it as a “can’t think of anything.”  If the child 

gives two of these responses consecutively, the interviewer will proceed to the next story. 

 It’s very important for this measure to be sure to reinforce the child for thinking 

of responses.  All the prompting sometimes makes the child feel as though you’re 

expecting him/her to come up with more than he/she can, and that can make the child feel 



bad.  We don’t want the child to feel bad.  We want him/her to know that we think 

he/she’s doing a great job, and we need to let him/her know that.  Even reinforce children 

when they don’t come up with any responses, unless you think the child is not trying.  In 

that case it may be time to take a break. 

 

HIWC 

 The interviewer should begin by showing the child the first picture, then reading 

the story, and asking the questions.  For part (a) Why did this happen?, the interviewer 

should be sure the child gives a reason for the event occurring.  If the child does not give 

a reason, the interviewer should repeat the question stressing the words “why” or “how 

come.”  The interviewer needs to record verbatim the child’s response and then 

immediately rate the response as either an accidental, non-hostile (1) or hostile (2) 

attribution and write the number in the space in the right hand margin.  If the child does 

not give a clearly scoreable response after prompting, the interviewer can ask the child 

directly “Was the other kid being mean or not being mean?”  Please use the direct 

question “mean or not mean,” rarely; use it only if the child does not give a reason that 

can be scored as hostile or non-hostile. 

 For part (b) What would you do?, the interviewer wants to be sure the child tells 

him/her what he/she would do.  Repeat the question if the child does not do this.  Record 

the child’s response verbatim.  Responses are to be scored in terms of how aggressive the 

child’s action toward the peer is on the 0 –5 scale below the response.  Continue this 

procedure for all of the stories. 



 The scoring categories are as follows: 0 – I don’t know of unscoreable; 1 – 

Nothing; 2 – Ask why, ask again; 3 – Command; 4 – Adult punish; 5 – Retaliate.  The 

categories should be thought of as increasing in amount of aggression toward the 

provocateur; category 0 being the least aggressive and category 5 being the most 

aggressive.  The category names were chosen according to the most frequent types of 

responses we got during piloting.  Do not consider these names as definitions of the 

categories. 

 

 The category definitions for the 0 – 5 scale are as follows: 

0 – Responses such as “I don’t know” and any responses which do not fit in any of the 

other scoring categories. 

 

1 – Responses in which the child would not do anything to the provocateur.  Ex. “I 

wouldn’t do anything,” “I’d clean off my shirt,” “I’d play somewhere else.”  Any 

response the child gives that is not directed toward the other child in the story is scored as 

1. 

 

2 – Responses in which the child suggests making a comment to the other child or asking 

a question, but does not ask the other child to do something specific.  Ex. “I’d ask him 

why he did it,” “I’d ask them again,” “I’d say ‘I didn’t like that.’” 

 

3 – Responses that request or demand that the other child do something specific are 

scored as a 3.  Ex. “Stop that,” “Don’t do that again,” “Listen to me.”  Also included are 



suggestions that the child would ask an adult to intervene on his/her behalf, not punish 

the other child (see category 4).  Ex. “I’d ask my mom to get them to let me play.” 

 

4 – This category is for threats and responses where the child suggests seeking out an 

adult who would punish the provocateur.  Ex. Of threats: “You better let me play.”  “You 

better not do that again!”  Ex. Of adult punish: “I’d tell my mom to spank him,” “I’d tell 

the teacher to make him stay after school,” “I’d tell her mommy to not give her dessert.”  

If the child simply says “I’d tell my mom” it is NOT scoreable as a 4.  The interviewer 

needs to prompt “What would you want your mommy to do?” to discover if the child 

wants the adult to punish the other child in some way.  If the child then suggests that the 

adult punish the other child, the response is scored as a 4.  If not, the response is scored as 

a 1 (comfort) or a 3 (intervention). 

 

5 – Responses that include direct physical or verbal aggressive retaliation toward the 

other kid.  Ex. “I’d punch him,” “I’d call him a jerk,” “I’d do it back to her,” “I wouldn’t 

be her friend anymore.” 

 If the child’s response contains a combination of the above categories, score the 

response as the higher of the categories.  For example if a child says, “I’d call her a bad 

name and tell her to stop it” score the response as a 5.  If you are not sure which category 

a response falls in due to a lack of information (ex. “I’d be mad), prompt the child until 

you can score the response.  “What do you mean by that?” or in this case “What would 

you do?” are good general prompts to get more information. 



 For part (b) if the child tells you that he/she would turn to an adult for some type 

of intervention, but it is not clear what specifically the intervention would be, the 

interviewer needs to ask the child, “What would you want the teacher to do?”  Without 

this information the response is not scoreable and so it is imperative to prompt the child 

for this specific information. 

 

Video Measure 

 Set up the equipment, the child, and yourself.  Read the instructions to the child 

and make sure he/she understands what he/she needs to do.  Use the practice story to iron 

out any problems and/or questions.  Once you’re pretty sure the child understands the 

task, continue the tape. 

 To begin, play the tape, pause the tape at the beginning of the vignette and point 

to the kid wearing the numbered shirt and say “Pretend this is you.”  After the vignette, 

the message “Now your interviewer is going to ask you some questions” will appear on 

the screen.  Pause the tape at this point and ask questions 1 –3.  The questions the 

interviewer needs to ask are on the answer sheet. 

 Question 1 asks the child to recount what occurred in the vignette.  Write down 

verbatim what the child tells you.  If the child does not understand the question, you can 

prompt with, “What were the children saying and doing?”  In some of the vignettes, the 

provocation involves the other kid(s) not answering the target child.  It is important for 

these stories to ascertain whether the child being interviewed realizes this.  If, when asked 

what happened, the child stops at the point where the kids do not answer, the child needs 

to be prompted “Did anything else happen?”  For example if the child says “I walked in 



and asked if I could eat with them” and the vignette depicts the other children not 

answering the child in the numbered shirt, the interviewer needs to prompt “Did anything 

else happen?”  If the child says “Nothing” the interviewer needs to probe “What do you 

mean nothing?” in an attempt to allow the child to state that the other kids did not answer.  

If the child does not state after all this prompting that the other kids did not answer 

him/her, score the response as partially relevant (2) and go on to the next question. 

 If the child seems to have missed an important part of the vignette when 

describing what happened, you can prompt with “What else were they saying and doing” 

but do not tell them what they have missed; go on to the next question.  If you are 

concerned that the child missed a large portion of the vignette, you can note that in the 

margin and continue.  It is very important, therefore, to make sure the child is focused on 

the screen before the vignette begins.  Use the pause button if necessary to ensure that the 

child is watching the screen before the vignette begins. 

 Question 2 asks the child to determine why the other kid(s) acted the way they 

did; whether they were (1) being mean or (2) not being mean.  Two further scoring 

categories are included on the answer sheet and are for the interviewer’s use; they are not 

to be presented as options to the subjects.  These additional categories are: (3) it is hard to 

tell and (4) I don’t know.  The “hard to tell” category refers directly to the vignette; it was 

hard to tell from the way the kids acted whether or not they were being mean.  If the child 

says that it’s hard to tell, circle response (3). 

 If the child says “I don’t know” in response to this question, rephrase the question 

and ask it again.  If the child still says he/she doesn’t know the answer, prompt him/her to 

guess.  If the child won’t guess, circle “4” on the answer sheet. 



 Question 3 asks “What would you do in this situation?”  The interviewer needs to 

record the child’s response verbatim.  If the child does not give a response, ask again; i.e. 

“What might you do in this situation?”  The child needs to give only one response to this 

question.  If necessary, the interviewer can remind the child of what the negative outcome 

in the vignette was, but it is essential that this is done in such a way as to not infer any 

intention on the part of the provocateur.  For example, “Remember, the kid’s dominoes 

got knocked over.  What would you do if that happened to you?”  The child’s response to 

this question will be scored in the same way as the problem solving measure. 

 Before continuing, the interviewer needs to explain to the child that he/she is 

going to watch some different ways of acting that other children have tried.  After each 

way of acting, you are going to ask him/her to tell you whether what the kid said or did 

was a good or a bad thing to do.  After each response, labeled A, B, and C, the 

interviewer pauses the tape on the frame that says “Now your interviewer is going to ask 

you some questions,” and asks the question: Do you think it was a good idea or a bad 

idea to do what that kid did?  After the child responds with either good or bad, the 

interviewer then asks, “Was it very ____ or a little ____” The interviewer can just circle 

the response on the answer sheet; GOOD = very good, good = a little good, bad = a little 

bad, BAD = very bad.  If the kid asks “Did what?” for either of these questions, do not 

tell them what the response was; instead say, “If you did what the kid on the TV did?” 

 It is suggested that the interviewer switch the order in which he/she asks whether 

the response the child viewed was a good thing or a bad thing to do, as in the first 

measure of the interview (TTHTM).  The interviewer also needs to switch around the 

order in which he/she presents the options of very ____ or a little ____. 



 In general, it helps the interviewer a lot to watch the video at least once through 

before showing it to any subjects.  AT NO TIME DURING THE INTERVIEW CAN 

THE INTERVIEWER REWIND THE VIDEOTAPE AND RESHOW ANY PART OF 

IT.  If the kid missed it, ask the questions anyway and make a note in the margin.  If the 

kid feels he/she can’t answer the questions, ask him/her to guess; especially on the 

multiple choice questions.  It is very important when administering this measure to be 

completely sure the child is attending since it is not possible to reshow the tape or to tell 

the child what he/she missed. 

 In order to have usable data, it is necessary for the interviewers to complete at 

least 18 video stories.  If it is not possible to complete 18 videos for some reason, the 

child interviewer will need to schedule another time when he/she can return to the home 

and complete at least 18 video stories with the child.  Completing only 18 stories should 

be the exception rather than the rule.  The interviewer should take breaks and use 

rewards, stickers, small toys, etc., in order to complete all 24 video stories. 

 A certain number of interviews need to be watched and scored for reliability 

purposes.  At the child interview meeting, it was decided that 10% of the new cohort and 

10% of the follow-up children should be reliability subjects.  These interviews need to be 

watched and scored by a second person. 
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